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Abstract

This article examines the pedagogical conditions required for conducting athletics
classes with children with special educational needs in an inclusive educational
environment. The study emphasizes that athletics, as one of the most accessible
and flexible areas of physical education, can serve not only as a means of
developing motor abilities, but also as an effective pedagogical tool for social
adaptation, emotional stability, self-confidence, and communicative activity. The
article analyzes the importance of differentiated instruction, individualization of
physical load, safe organization of exercises, psychological support, and
cooperation between physical education teachers, special educators,
psychologists, parents, and medical specialists. Particular attention is paid to the
adaptation of running, jumping, throwing, relay, and coordination exercises
according to the functional abilities and educational needs of children. The
research highlights that inclusive athletics classes should be based on the
principles of accessibility, gradual progression, emotional encouragement, peer
interaction, and respect for individual differences. The article concludes that the
effectiveness of athletics classes for children with special educational needs
depends on the creation of a supportive pedagogical environment, the
professional competence of teachers, the use of adapted methods, and systematic
monitoring of students’ physical and social development.

Keywords: Inclusive education, athletics, special educational needs, adapted
physical education, pedagogical conditions, motor development, physical
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Introduction

AHHOTaLMA.

B naHHOW cTarbe paccMaTpHBAOTCS NENATOTHYECKHE YCIOBUS IPOBEICHUS
3aHATUN TO JIETKOM aTIeTHKe C JEThbMH C OCOOBIMU 00pa3oBaTelbHBIMU
NOTPEeOHOCTSIMU B MHKIIIO3MBHOM 00pa3oBarenbHoO cpene. [loquepkuBaeTcs, 4To
nérkasi aTieTMKa Kak OJIHO U3 HauOosiee MOCTYMHBIX M TMOKMX HampaBlieHUN
(U3UYECKOTO BOCIUTAHUS MOKET BBICTYNATh HE TOJBKO CPEICTBOM Pa3BUTHS
JBUTATENIBHBIX ~ CIOCOOHOCTEH, HO ® J(PQPEKTHUBHBIM  TEAArOTUYECKUM
WHCTPYMEHTOM COLHAJIBHOM aJaNTaldd, SMOIMOHAIBHON YCTOMYMBOCTH,
YBEPEHHOCTH B c€0€ 1 KOMMYHHKAaTHBHOM aKTUBHOCTU. B cTathe aHanu3upyercs
3HaueHue auddepeHupoBaHHOTO O0yUYEHUs, UHIMBUIyAIU3auu (PU3NYECKOM
Harpy3ku, O€30MacHOM  OpraHu3aluyd  YNpaXHEHUH, TMCUXOJIOTUYECKON
MOJIEPKKU, a TaKKe COTPYIHUYECTBA MEXIY YUUTEISIMUA (PU3NUECKON
KYJIbTYpBI, CHEHHAIbHBIMH I[€IaroraMu, IICUXOJIOTAMH, pOJUTEISIMA U
MEIUIMHCKUMH creruanuctamu. Oco0oe BHUMaHUE YACNSIETCS ajanTalliuu
OCTOBBIX, MPBIKKOBBIX, METATENbHBIX, 3CTA(ETHBIX M KOOPAMHAIMOHHBIX
YIPaXHEHUM ¢ Y4ETOM (PYHKIIMOHAJIBHBIX BO3MOXKHOCTEH U 00pa3oBaTeNIbHBIX
notpedHocTel neredt. MccnenoBanre MOKa3bIBAaeT, YTO MHKIIIO3WBHBIC 3aHSATHUS
JIETKOM AaTJIETUKOW JIOJDKHBI OCHOBBIBATBCS HA NPUHLMUINAX JOCTYIIHOCTH,
IIOCTENEHHOTO YCIOKHEHUSI, SMOLMOHAIIBHOTO ITOOLIPEHNUS], B3AUMOJACUCTBHUSI CO
CBEPCTHUKAMHU U YBOXXECHUS MHINBUIYAJIbHBIX pa3nnuunii. Jlenaercst BEIBOA O TOM,
910 3(G()EKTUBHOCTh 3aHATHN JErKOM aTIeTHUKOW sl JeTeid C 0COOBIMHU
00pa3oBaTeIbHBIMU MOTPEOHOCTSIMU 3aBUCUT OT CO3JaHUs MOIACPKUBAIOIICH
MeJaroruyeckord cpeapl, NPOoPEeCCHOHAIIBHOM KOMIETEHTHOCTH TieAarora,
IIPUMEHEHUS aJallTUPOBAHHBIX METOJOB M CHUCTEMATHYECKOIrO MOHUTOPHUHIA
(hM3UYECKOTO U COIMAIIBHOTO Pa3BUTHSI OOYUYAIOIIUXCS.

KiroueBble c¢ji0Ba: WHKIIO3UBHOE OOpa3oBaHWe, JETKas arieTHka, 0coOble
oOpa3zoBaTelibHbIE MOTPEOHOCTH, aJalNTUBHOE (PU3MUECKOE BOCIHUTAHME,
MeJarOTHYECKUE YCIIOBHS, JABUTATEIBLHOE Pa3BUTHE, (U3MUCCKAas aKTUBHOCTD,
COIMaJIbHAS a/TalTaIHsI

Introduction
Inclusive education in sport is one of the important directions of modern
pedagogical practice, because it creates conditions for the participation of
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children with different physical, sensory, intellectual, emotional, and social
characteristics in a common educational process. In this context, athletics
occupies a special place, since its content includes natural motor actions such as
walking, running, jumping, throwing, balance, coordination, and relay
interaction. These movements are close to the everyday motor experience of
children and can be adapted to different levels of functional readiness. Therefore,
athletics classes may become an effective means of physical development, social
inclusion, emotional support, and personal self-realization for children with
special educational needs.

The relevance of this topic is determined by the need to create a safe, accessible,
and pedagogically justified system of physical education in which every child can
participate according to individual abilities. Children with special educational
needs often face barriers connected with movement limitations, low self-
confidence, insufficient social interaction, fear of failure, and the absence of
adapted teaching methods. In traditional physical education lessons, such children
may remain passive observers or perform simplified tasks without real
participation in the common activity. This situation reduces the educational
potential of sport and contradicts the principles of inclusive education. For this
reason, the teacher must not only organize physical exercises, but also create
pedagogical conditions that support involvement, motivation, cooperation, and
gradual progress.

Athletics provides wide opportunities for inclusive practice because each exercise
can be modified by changing distance, tempo, duration, equipment, rules,
assistance, space, and the form of assessment. For example, running activities
may be transformed into walking, short-distance movement, assisted running,
rhythmical steps, or relay tasks with peer support. Jumping exercises may be
adapted through reduced height, soft landing zones, visual marks, or alternative
coordination tasks. Throwing exercises may be performed with lighter objects,
larger targets, shorter distances, or simplified movement patterns. Such flexibility
allows the teacher to preserve the educational meaning of athletics while making
the activity accessible to children with different needs.

The effectiveness of athletics classes in an inclusive environment depends on
several interconnected pedagogical conditions. These include individual
diagnosis of children’s abilities, differentiated planning of physical load, safe
organization of the lesson space, emotional encouragement, cooperative forms of
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work, and systematic interaction between teachers, parents, psychologists, special
educators, and medical specialists. The teacher should understand that inclusion
1s not limited to the physical presence of a child in the lesson. True inclusion
means active participation, positive communication, recognition of personal
progress, and the formation of a sense of belonging to the group.

In pedagogical universities, the study of this problem is especially significant
because future teachers must be prepared to work with diverse groups of learners.
Inclusive education in sport requires professional competence, methodological
flexibility, empathy, and the ability to design adapted physical activities without
reducing the dignity and educational rights of the child. Thus, the analysis of
pedagogical conditions for conducting athletics classes with children with special
educational needs is important for improving the quality of physical education
and for developing a humane, accessible, and socially oriented educational
environment.

Methods

The methodological basis of the study is formed by a pedagogical analysis of the
conditions necessary for organizing athletics classes with children with special
educational needs in an inclusive educational environment. The research
approach is based on the idea that physical education should not be limited to the
development of motor skills only, but should also support social participation,
emotional stability, communication, self-confidence, and the formation of
positive experience in joint activity. Therefore, the study considers athletics
classes as a complex pedagogical process in which physical, psychological,
social, and organizational factors are closely interconnected.

The research method includes theoretical analysis of scientific and
methodological literature related to inclusive education, adapted physical
education, athletics teaching methodology, differentiated instruction, and the
development of children with special educational needs. This analysis made it
possible to identify the main principles that should guide the teacher when
planning athletics classes. These principles include accessibility, safety,
individualization, gradual increase of physical load, emotional support,
cooperation, and evaluation of personal progress. Special attention was paid to
the need to adapt the content of athletics exercises without excluding children

from common group activity.
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An important methodological component of the study is the pedagogical
observation of children’s participation in athletics-related activities. Observation
allows the teacher to identify the level of motor readiness, coordination,
endurance, reaction to physical load, emotional state, communication with peers,
and ability to follow instructions. In inclusive practice, such observation should
be continuous, because the child’s condition, motivation, and participation may
change depending on the complexity of the task, the organization of the lesson,
the level of peer support, and the emotional atmosphere. The teacher must record
not only physical results, but also signs of confidence, independence,
cooperation, and willingness to participate.

The study also relies on the method of pedagogical modeling. This method helps
to design adapted athletics classes by taking into account the needs of children
with different functional abilities. The model of the lesson includes preparatory,
main, and final stages, but each stage should be flexible and variable. During the
preparatory stage, the teacher organizes simple warm-up movements, breathing
exercises, rhythmical walking, and coordination tasks. In the main stage, running,
jumping, throwing, relay, and balance exercises are selected according to
individual opportunities. In the final stage, relaxation, reflection, calm walking,
and positive feedback are used to support emotional comfort and restore the
organism after physical activity.

Differentiation is considered one of the central methodological tools of the study.
It is implemented through the adaptation of distance, speed, number of
repetitions, equipment, rules, time, and level of assistance. For example, the same
running task may be performed as short running, walking, assisted movement, or
movement between visual markers. Throwing tasks may be adapted by using light
balls, large targets, short distances, or partner support. This approach allows all
children to participate in one educational activity while performing tasks at an
accessible level.

The methodological framework also includes cooperation with specialists and
parents. Information from psychologists, special educators, medical workers, and
families helps the teacher correctly determine physical load, avoid risks, and
choose suitable forms of support. Thus, the methods of the study are directed not
only toward analyzing athletics exercises, but also toward understanding the
whole system of pedagogical conditions that make inclusive physical education
effective, safe, and personally meaningful for every child.
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Results.
The results of the study show that the effectiveness of athletics classes with

children with special educational needs depends primarily on the quality of
pedagogical adaptation and the ability of the teacher to create an environment in
which each child feels safe, accepted, and involved. When athletics exercises are
organized according to the principles of accessibility, gradual progression, and
differentiated support, children demonstrate more active participation, greater
confidence in movement, and a more positive attitude toward physical education.
The practical value of athletics lies in the fact that its basic elements can be easily
modified without losing their educational purpose. Running, walking, jumping,
throwing, relay, and coordination tasks can be adapted to different levels of
physical readiness and functional possibilities.

The analysis indicates that children with special educational needs respond
positively to tasks that are clearly explained, visually supported, emotionally
encouraging, and connected with achievable goals. In such conditions, even
children who initially show uncertainty or passive behavior become more willing
to participate in group activity. The use of short distances, soft equipment, visual
markers, simplified rules, and peer assistance helps reduce anxiety and makes the
lesson more understandable. As a result, children begin to perceive athletics not
as a competitive and difficult activity, but as a form of personal progress,
cooperation, and self-expression.

One of the important results is the improvement of motor activity through adapted
athletics exercises. Regular participation in running and walking tasks contributes
to the development of endurance, rhythm, spatial orientation, and general
coordination. Jumping exercises, when performed with safe landing areas and
reduced complexity, support balance, leg strength, and confidence in body
control. Throwing exercises with light objects and large targets develop hand-eye
coordination, accuracy, and concentration. Relay activities are especially
effective for the development of communication and cooperation, because they
encourage children to wait for their turn, support peers, follow simple rules, and
feel themselves as members of a team.

The study also shows that emotional and social outcomes are no less significant
than physical results. Children who take part in adapted athletics activities more
often demonstrate positive emotional reactions, greater independence, and
increased readiness to communicate with classmates. The atmosphere of support
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and recognition of individual progress reduces the fear of failure. When the
teacher evaluates not only speed, distance, or technical correctness, but also

effort, participation, improvement, and cooperation, children become more
motivated and open to further activity. This is especially important in inclusive
education, where the main task is not to compare children with each other, but to
create conditions for the development of each learner.

Another significant result is the confirmation of the teacher’s central role in
organizing inclusive athletics classes. The teacher must be able to diagnose the
abilities of children, plan differentiated tasks, regulate physical load, prevent
overload, and maintain a positive psychological climate. The effectiveness of
classes increases when the teacher cooperates with parents, psychologists, special
educators, and medical specialists. Such cooperation helps to select appropriate
exercises, avoid health risks, and ensure continuity between school, family, and
individual support.

The results demonstrate that athletics classes can become an effective
pedagogical tool for inclusive education when they are based on flexibility, safety,
respect for individual differences, and systematic monitoring of development. In
this case, athletics contributes not only to physical development, but also to the
formation of confidence, social interaction, emotional stability, and active
participation in the educational community.

Discussion

The organization of athletics classes for children with special educational needs
in an inclusive environment requires a broader pedagogical understanding than
the traditional approach to physical education. In ordinary practice, athletics is
often associated with speed, strength, endurance, measurable results, and
competition. However, in inclusive education, the meaning of athletics should be
expanded. It becomes not only a system of motor exercises, but also a means of
developing participation, confidence, social interaction, self-regulation, and
respect for individual differences. Therefore, the teacher’s task is not to lower the
importance of physical activity, but to transform its content in such a way that
every child can experience success and progress.

The discussion of the results shows that the main condition for effective inclusive
athletics classes is the correct balance between adaptation and educational
challenge. If the tasks are too simple, children do not develop their abilities and
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may lose interest. If the tasks are too difficult, they may experience anxiety, fear
of failure, or physical overload. For this reason, the teacher should carefully
regulate the level of complexity, gradually increasing distance, tempo, number of
repetitions, coordination requirements, and independence. This gradual
progression allows children to develop physical qualities without psychological
pressure and without exclusion from the common lesson structure.

Another important aspect is the transformation of assessment. In inclusive
athletics, the teacher should avoid excessive comparison between children,
because such comparison may strengthen inequality and reduce motivation.
Assessment should be based on individual progress, effort, participation, ability
to follow instructions, cooperation with peers, and improvement of motor actions.
For example, a child’s success may be expressed not only in running faster or
jumping farther, but also in completing a task independently, overcoming
hesitation, maintaining balance, participating in a relay, or supporting a
classmate. Such an approach creates a more humane and pedagogically correct
system of evaluation.

The emotional climate of the lesson plays a decisive role. Children with special
educational needs may be sensitive to criticism, noise, sudden changes, complex
instructions, or competitive pressure. Therefore, the teacher should use clear
explanations, calm communication, visual support, positive reinforcement, and
predictable lesson structure. A stable and supportive atmosphere helps children
understand what is expected from them and reduces emotional tension. At the
same time, peer interaction should be organized carefully. Cooperation in pairs,
small groups, and relay activities can strengthen social inclusion, but only if
classmates understand the value of mutual support and respect.

The professional competence of the teacher is also a key factor. Inclusive athletics
classes require knowledge of adapted physical education, age characteristics,
types of special educational needs, safety rules, and methods of differentiated
instruction. The teacher must be able to observe children’s condition, notice signs
of fatigue, adapt exercises quickly, and communicate with specialists and parents.
This confirms the importance of preparing future teachers in pedagogical
universities for real inclusive practice, where methodological flexibility and
empathy are as important as subject knowledge.

Thus, athletics can be considered one of the most effective areas of inclusive
physical education when it is organized on the basis of accessibility, safety,
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individualization, cooperation, and positive pedagogical support. Its value lies in
the fact that simple motor actions may become a powerful means of physical
development, social participation, and personal growth for children with special
educational needs.

Conclusion

The analysis of pedagogical conditions for conducting athletics classes with
children with special educational needs shows that inclusive physical education
becomes effective only when it is organized as a flexible, safe, and personally
oriented pedagogical process. Athletics has significant educational potential
because its basic movements are natural, understandable, and adaptable to
different levels of physical, sensory, intellectual, and emotional development.
Walking, running, jumping, throwing, relay tasks, rhythmical exercises, and
coordination activities can be modified according to the abilities of each child
while preserving participation in common group work. This makes athletics one
of the most accessible areas of inclusive sport education.

The main pedagogical condition is the creation of an environment in which every
child feels accepted, protected, and capable of achieving progress. Inclusion
should not be understood only as the physical presence of children with special
educational needs in the same lesson with their peers. Real inclusion means active
involvement, emotional comfort, meaningful participation, communication, and
recognition of individual achievements. For this reason, the teacher must plan
lessons in such a way that all children can perform tasks at an appropriate level,
receive support, interact with classmates, and experience success.
Differentiation and individualization are essential for the effective organization
of athletics classes. The teacher should adapt distance, speed, number of
repetitions, equipment, rules, time, space, and the level of assistance. Such
adaptation allows children to avoid overload and fear of failure, while still
developing endurance, coordination, strength, balance, accuracy, and confidence
in movement. At the same time, adaptation should not reduce the educational
value of the lesson. The child should not be isolated from group activity or given
tasks that are formally easy but pedagogically meaningless. The most effective
approach is to create several levels of complexity within one common exercise.
Safety is another important condition. Children with special educational needs
may require special attention to physical load, emotional reactions, fatigue,
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coordination difficulties, or medical restrictions. Therefore, the teacher must
organize the lesson space carefully, use safe equipment, provide clear
instructions, and monitor the condition of each child throughout the activity.
Cooperation with parents, psychologists, special educators, and medical workers
increases the quality of planning and helps prevent possible risks.

The study also confirms that athletics classes influence not only physical
development, but also social and emotional growth. Through adapted exercises,
children learn to cooperate, follow rules, support peers, overcome hesitation, and
trust their own abilities. Positive feedback and assessment based on individual
progress strengthen motivation and reduce the negative effects of comparison.
Thus, athletics becomes a means of developing self-confidence, communication,
independence, and belonging to the educational community.

In conclusion, pedagogical conditions for inclusive athletics classes include
accessibility, safety, differentiation, emotional support, cooperation, professional
competence of the teacher, and systematic monitoring of development. When
these conditions are implemented consistently, athletics becomes an effective tool
for the physical, social, and personal development of children with special
educational needs.
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