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Abstract

This article examines the development of English oral and written
communication skills through collaborative learning in the context of pedagogical
higher education. The study focuses on the role of pair work, group tasks, peer
feedback, joint problem-solving, discussion-based activities, and project-based
learning in improving students’ communicative competence. Collaborative
learning is considered not only as a method of organizing classroom interaction
but also as a pedagogical condition that encourages active participation,
responsibility, language practice, and mutual support among learners. The article
highlights that oral communication skills are strengthened through dialogue,
debate, presentation, and role-play activities, while written communication skills
are developed through collective text construction, peer review, reflective
writing, and collaborative editing. Special attention is paid to the integration of
linguistic accuracy, fluency, coherence, critical thinking, and social interaction in
English language teaching. The findings indicate that collaborative learning
creates a supportive educational environment where students become more
confident, motivated, and independent in using English for academic and
professional purposes.

Keywords: Collaborative learning, oral communication, written communication,
English language teaching, communicative competence, peer interaction,
language skills.
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Introduction
INGLIZ TILIDA OG*ZAKI VA YOZMA NUTQ KO‘NIKMALARINI
KOLLABORATIV TA’LIM ASOSIDA RIVOJLANTIRISH
Kabulova Zilfiya Xojabayevna
Bo’stonliq tumani
3 sonli texnikum ingliz tili oqituvchisi

Annotatsiya

Ushbu maqolada pedagogik oliy ta’lim sharoitida ingliz tilida og‘zaki va yozma
muloqgot ko‘nikmalarini kollaborativ ta’lim asosida rivojlantirish masalasi tahlil
qilinadi. Tadqiqotda juftlikda ishlash, guruhli topshiriglar, o‘zaro fikr bildirish,
muammolarni birgalikda hal qilish, munozaraga asoslangan mashg‘ulotlar hamda
loyiha asosida o‘qitishning talabalar kommunikativ kompetensiyasini
shakllantirishdagi ahamiyati yoritiladi. Kollaborativ ta’lim nafaqat dars
jarayonini tashkil etish usuli, balki talabalar faolligi, mas’uliyati, til amaliyoti va
o‘zaro qo‘llab-quvvatlashini kuchaytiruvchi pedagogik shart sifatida qaraladi.
Magolada og‘zaki muloqot ko‘nikmalari dialog, bahs-munozara, tagdimot va
rolli o‘yinlar orqali, yozma muloqot ko‘nikmalari esa matnni birgalikda yaratish,
o‘zaro tahrirlash, refleksiv yozuv va hamkorlikdagi yozma topshiriglar orqali
rivojlanishi asoslab beriladi. Natijalar kollaborativ ta’lim talabalarda ingliz
tilidan akademik va kasbiy maqgsadlarda ishonchli foydalanish imkoniyatini
oshirishini ko‘rsatadi.

Kalit so‘zlar: kollaborativ ta’lim, og‘zaki muloqot, yozma muloqot, ingliz tilini
o‘qitish, kommunikativ kompetensiya, o‘zaro hamkorlik, til ko‘nikmalari

AHHOTALHUA

B nmaHHOW cTaThe paccMaTpUBaeTCS pPa3BUTHE YCTHBIX W MMHCHbMEHHBIX
KOMMYHHKAaTHBHBIX ~ HaBBIKOB HAa  QHDIMMCKOM  SI3BIKE  ITOCPEICTBOM
KOJJTA0OPAaTUBHOTO OOy4YEeHHMS B  YCJIOBHSX TEIarormuecKoro  BBICIIETO
oOpa3zoBanusa. B wucciemoBaHWu pacKpbhIBaeTCs 3Hau€HHWE pabOThl B Mapax,
IPYNIOBBIX 3aJaHUM, B3aUMHON OOpaTHOW CBSA3M, COBMECTHOTO pPEIICHUS
mpo0sieM, TUCKYCCUOHHBIX 3aHSITHH U MTPOEKTHOTO 00y4eHHsS B ()OPMUPOBAHUU
KOMMYHHMKAaTUBHOM KOMIIETEHIIUU CTyaeHToB. KomraboparuBHoe oOyueHue
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paccMaTpUBaeTCs He TOJIBKO KaK CIIOCOO OpraHu3aluy yueOHOoro mporuecca, Ho 1
KaK MeIarornyeckoe YCIOBUE, CIIOCOOCTBYIOIIEE TMOBBIIMICHUIO AKTUBHOCTH,
OTBETCTBEHHOCTH, SI3bIKOBOM MPAKTUKH U B3aMMHOM MOIICPKKH 00yJatOLIIXCSL.
B cratbe 00OCHOBBIBAaETCS, 4YTO YCTHBIE KOMMYHHKATUBHBIE HABBIKH
pa3BUBAIOTCS 4Yepe3 Iuaiord, naebaTbl, MPe3eHTAllMd U POJIEBbIE WIPHI, a
MUChMEHHBIE HABBIKU — YEpPE3 COBMECTHOE CO3[JaHUE TEKCTOB, B3aHMMHOE
penaKkTUpoBaHUEe, PEPIEKCUBHOE NHCHMO U KOJUICKTHUBHBIE MHUCHMEHHBIC
3aanus. Pe3ynbraThl MOKa3bIBAIOT, YTO KOJIabOpaTuBHOE 00ydYeHUE POopMUpYET
OnaronpusATHY0 00pa30BaTEIbHYIO CPENY U MOBBIIIAET YBEPEHHOCTh CTYACHTOB
B HCIOJIb30BAHUN aHIJIMHCKOTO SI3bIKa B aKaJIEMUYECKUX U MPOQPECCHOHATBHBIX
LEJISIX.

KiroueBble cjioBa: koiuiabopaTuBHOE OOy4YeHUE, YCTHas KOMMYHMKaIU,
MMCbMEHHAs] ~ KOMMYHUKallMs,  [pENnoJaBaHWE  aHIJIMHCKOTO  SI3bIKa,
KOMMYHHMKAaTHBHAsl KOMIIETEHUHUs, B3aUMOJICHCTBUE CTYIEHTOB, S3bIKOBBIE
HaBBIKH.

Introduction

In contemporary English language education, the development of oral and written
communication skills is regarded as one of the central objectives of preparing
future teachers, specialists, and socially active graduates. For students of
pedagogical universities, English is not only a subject of academic study but also
a medium for professional interaction, access to scientific information,
intercultural communication, and future classroom practice. Therefore, the
teaching process should be organized in a way that helps learners use English
actively, meaningfully, and confidently in both spoken and written forms.
Traditional teacher-centered instruction often provides limited opportunities for
real communication, because students mainly listen, reproduce information, or
complete individual exercises. In contrast, collaborative learning creates a
learning environment in which students interact, exchange ideas, negotiate
meaning, solve problems together, and construct knowledge through
communication.

Collaborative learning is based on the idea that language is acquired more
effectively when learners participate in purposeful social interaction. In English
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lessons, this approach allows students to practice vocabulary, grammar,
pronunciation, argumentation, text organization, and discourse strategies in
authentic or semi-authentic communicative situations. When students work in
pairs or groups, they are encouraged to express opinions, ask questions, clarify
meanings, support partners, compare viewpoints, and jointly complete tasks.
Such interaction naturally connects oral and written language development,
because discussion often precedes writing, while written products can become a
basis for presentation, peer review, or debate. As a result, communication skills
are developed not separately, but as interconnected components of
communicative competence.

The relevance of collaborative learning is especially significant in pedagogical
higher education, where students are expected to become future educators capable
of organizing interactive, student-centered, and competence-based lessons. A
future English teacher should not only know the language system but also
understand how to create communicative situations that motivate learners to
speak, write, listen, read, and reflect. Collaborative tasks such as group
discussions, role plays, debates, joint presentations, peer editing, project work,
and problem-based assignments help students experience the advantages of active
learning directly. This experience later becomes an important methodological
resource for their own teaching practice.

Oral communication skills include fluency, pronunciation, listening response,
turn-taking, argumentation, and the ability to participate in dialogue or
discussion. Written communication skills include coherence, cohesion,
grammatical accuracy, vocabulary choice, paragraph development, academic
style, and the ability to express ideas logically. Collaborative learning contributes
to both areas because it combines individual responsibility with collective
support. Students receive immediate feedback from peers, notice their own
mistakes, learn alternative expressions, and gradually overcome fear of making
errors. In written tasks, peer review and collaborative editing help students
improve the structure, clarity, and accuracy of their texts.

Thus, the development of English oral and written communication skills through
collaborative learning is a pedagogically important issue. It requires careful
selection of methods, tasks, assessment criteria, and classroom management
strategies. The present article examines the theoretical and methodological
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foundations of this process, identifies effective collaborative techniques, and
analyzes their influence on students’ communicative competence in English

language teaching.

Methods

The study was organized on the basis of theoretical analysis, pedagogical
observation, practical classroom implementation, and qualitative assessment of
students’ oral and written performance. The methodological foundation of the
research was formed by communicative language teaching, collaborative learning
theory, competence-based education, and student-centered pedagogy. These
approaches were selected because they directly correspond to the aim of
developing English oral and written communication skills through active
cooperation among learners. The research focused on identifying how
collaborative tasks influence students’ participation, confidence, fluency,
accuracy, written expression, peer interaction, and readiness to use English in
academic and professional communication.

At the first stage, scientific, pedagogical, and methodological literature related to
collaborative learning, communicative competence, oral speech development,
writing instruction, peer feedback, and interactive language teaching was
analyzed. This made it possible to clarify the main concepts of the study and
determine the criteria for evaluating students’ progress. Oral communication was
assessed according to fluency, pronunciation, vocabulary use, grammatical
accuracy, interactional ability, logical expression, and participation in discussion.
Written communication was assessed according to text structure, coherence,
cohesion, grammar, vocabulary range, argumentation, spelling, punctuation, and
ability to revise written work after feedback.

At the second stage, classroom observation was conducted during English lessons
in a pedagogical university context. The observation focused on students’
behavior in individual, pair, and group tasks. Special attention was paid to how
actively students expressed ideas, how they responded to partners, how they

corrected mistakes, and how they used English while solving communicative
tasks. The observation showed that students were more willing to speak when
tasks required cooperation and when the learning atmosphere reduced fear of
mistakes. It also showed that written assignments became more meaningful when
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students discussed the topic before writing and received peer feedback after
completing the first draft.

At the practical stage, a set of collaborative learning activities was introduced into
English lessons. These activities included pair dialogues, group discussions, role
plays, debates, joint presentations, collaborative essay writing, peer editing,
project-based assignments, problem-solving tasks, and reflective writing. In oral
tasks, students were encouraged to ask questions, agree or disagree politely,
explain opinions, summarize group ideas, and present conclusions. In written
tasks, students worked together to plan paragraphs, select appropriate vocabulary,
formulate thesis statements, edit drafts, and improve the logical sequence of
ideas. The teacher acted as a facilitator, observer, consultant, and organizer of
feedback rather than as the only source of information.

The effectiveness of the applied methods was evaluated through comparative
analysis of students’ initial and final performance, classroom observation notes,
written works, oral presentations, peer feedback sheets, and reflective responses.
The analysis considered not only linguistic outcomes but also psychological and
social factors such as motivation, self-confidence, responsibility, cooperation,
and willingness to communicate. The results were interpreted through descriptive
and pedagogical analysis, which allowed the study to determine the practical
value of collaborative learning in developing English oral and written
communication skills. This methodological design helped reveal the connection
between interaction, language practice, feedback, and communicative
competence formation.

Results

The results of the study showed that collaborative learning had a positive
influence on the development of students’ English oral and written
communication skills. During the initial stage of observation, many students
demonstrated hesitation in speaking, limited ability to express extended opinions,
dependence on memorized phrases, and fear of making grammatical or

pronunciation mistakes. In written tasks, common difficulties were connected
with weak paragraph structure, insufficient coherence, limited vocabulary range,
inaccurate grammar, and lack of revision skills. Students often treated writing as
an individual mechanical task and speaking as a short answer to the teacher’s
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question rather than as meaningful communication. After the systematic use of
collaborative learning activities, noticeable improvement was observed in both
oral and written performance.

In oral communication, students became more active in pair and group
interaction. Pair dialogues helped them practice question-answer patterns, clarify
meanings, and respond more naturally to conversational situations. Group
discussions encouraged students to formulate arguments, listen to alternative
opinions, and use English for negotiation and explanation. Role plays and debates
contributed to the development of fluency, confidence, turn-taking, and
spontaneous speech. Students who were passive during traditional lessons began
to participate more actively when they worked in smaller groups, because the
collaborative format reduced psychological pressure and created a more
supportive atmosphere. As a result, learners gradually became more willing to
speak, even when their speech contained minor errors.

The development of written communication skills was also evident. Collaborative
writing tasks helped students understand the stages of text production more
clearly. When students planned essays or short academic texts together, they paid
more attention to the logical organization of ideas, paragraph unity, topic
sentences, supporting details, and conclusion formulation. Peer editing improved
their ability to notice grammar, punctuation, word choice, and coherence
problems. Students learned to revise their drafts not only according to the
teacher’s comments but also through discussion with classmates. This process
strengthened their responsibility for the quality of written work and encouraged
them to view writing as a process of planning, drafting, reviewing, and
improving.

Another important result was the integration of oral and written skills. Discussion
before writing helped students generate ideas, select arguments, and organize
content. Presentation after writing allowed them to transform written information
into oral speech and defend their viewpoints. In this way, collaborative learning
created a natural connection between speaking and writing. Students did not

simply complete isolated exercises; they used English to communicate, create,
evaluate, and present information. This contributed to the development of
communicative competence as a complex ability that includes linguistic,
sociolinguistic, discourse, strategic, and interactive components.
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The study also revealed positive changes in students’ motivation and learning
behavior. Learners became more responsible in completing tasks, more attentive
to peer opinions, and more open to feedback. Collaborative work encouraged
mutual support, self-assessment, and reflection. Students began to understand that
successful communication depends not only on grammatical correctness but also
on clarity, cooperation, respect for interlocutors, and ability to express ideas
logically. Therefore, the results confirm that collaborative learning is an effective
pedagogical approach for developing English oral and written communication
skills in pedagogical university students.

Discussion

The findings of the study indicate that collaborative learning can be considered
an effective pedagogical approach for developing English oral and written
communication skills because it changes the nature of classroom interaction. In
traditional language lessons, students often depend on the teacher as the main
evaluator, organizer, and source of correct language models. This may limit the
amount of real communication among learners and reduce their willingness to
experiment with language. Collaborative learning, however, distributes
responsibility among students and creates conditions in which they must use
English to complete a common task. As a result, language becomes not only an
object of study but also a practical tool for cooperation, problem-solving, and
expression of ideas.

The development of oral communication skills through collaboration is closely
connected with the frequency and quality of interaction. When students
participate in pair work, group discussions, debates, role plays, and presentations,
they repeatedly practice speaking in meaningful contexts. Such tasks help
learners develop fluency because they require quick formulation of thoughts,
response to partners, clarification of meaning, and adjustment of speech
according to the communicative situation. At the same time, collaborative
interaction supports accuracy, because students hear alternative language forms,
compare their own speech with the speech of peers, and receive feedback from
both classmates and the teacher. This combination of practice and feedback is
important for reducing fear of mistakes and increasing communicative

confidence.
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Written communication skills also benefit from collaboration because writing
becomes a social and reflective process. In many cases, students experience
difficulties in organizing ideas, connecting sentences, using academic vocabulary,
and revising their texts. Collaborative writing allows learners to overcome these
difficulties through joint planning, discussion, drafting, peer review, and editing.
When students analyze one another’s texts, they begin to notice not only surface
errors but also problems of logic, coherence, argumentation, and style. This
develops their metalinguistic awareness and helps them understand writing as a
process that requires several stages. Therefore, peer feedback and collaborative
editing should be regarded as essential tools in the formation of written
communicative competence.

An important aspect of collaborative learning is the integration of oral and written
skills. In real academic and professional communication, speaking and writing
are rarely isolated from each other. A student may discuss a topic before writing
an essay, prepare written notes for a presentation, present the results of a group
project, or revise a text after oral feedback. Collaborative learning reflects this
natural connection. It allows students to move from discussion to writing, from
writing to presentation, and from peer response to revision. Such integration
makes the learning process more meaningful and closer to authentic
communication.

However, the effectiveness of collaborative learning depends on proper
organization. Group work does not automatically lead to learning outcomes if
tasks are unclear, roles are not distributed, or assessment criteria are not
explained. Some students may dominate the discussion, while others may remain
passive. Therefore, the teacher should carefully design collaborative activities,
assign roles, monitor participation, provide language support, and create fair
evaluation mechanisms. Tasks should require genuine cooperation, not simple
division of work. Each learner should have individual responsibility and an
opportunity to contribute to the final result.

In the context of pedagogical higher education, collaborative learning has

additional professional value. Future English teachers learn not only the language
but also methods of organizing interactive instruction. By participating in
collaborative tasks themselves, they acquire practical experience that can later be
applied in their own teaching. Thus, collaborative learning supports both
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communicative competence and methodological readiness, making it a valuable
approach in English language teacher education.

Conclusion

Collaborative learning plays an important role in developing English oral and
written communication skills because it creates an active, interactive, and
supportive educational environment. The study shows that students improve their
communicative competence more effectively when they are not limited to passive
listening or individual reproduction of language material, but are involved in
meaningful cooperation with peers. Through pair work, group discussions,
debates, role plays, joint presentations, collaborative writing, peer editing, and
project-based tasks, learners gain more opportunities to use English for real
communicative purposes. This process strengthens not only linguistic knowledge
but also confidence, motivation, responsibility, critical thinking, and readiness for
academic and professional interaction.

The development of oral communication skills is closely connected with regular
speaking practice in socially meaningful situations. Collaborative learning
encourages students to express opinions, ask questions, clarify ideas, support
arguments, respond to partners, and participate in dialogue or discussion. Such
activities help learners overcome fear of mistakes and gradually develop fluency,
pronunciation, vocabulary use, grammatical accuracy, turn-taking, and
interactional competence. In small groups, even less active students receive more
chances to speak, because the psychological pressure is lower than in whole-class
communication. Therefore, collaborative learning becomes an effective means of
increasing students’ willingness to communicate in English.

The development of written communication skills also becomes more productive
when writing is organized as a process of cooperation, reflection, and revision.
Collaborative writing tasks help students plan texts, generate ideas, organize
paragraphs, select appropriate vocabulary, and improve coherence and cohesion.
Peer feedback and joint editing develop students’ ability to notice errors, evaluate

the quality of written expression, and revise their work consciously. As a result,
writing is no longer perceived only as a final product checked by the teacher, but
as a gradual process that includes discussion, drafting, reviewing, correcting, and
improving. This approach forms more responsible and independent writers.
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One of the key findings is that collaborative learning provides natural integration
of oral and written communication. Students discuss ideas before writing, use

written notes for oral presentations, receive oral feedback on written texts, and

transform group discussions into coherent written products. This integration
reflects the real nature of communication, where speaking and writing support
each other. In pedagogical higher education, this is especially important because
future English teachers must be able not only to use English effectively, but also
to organize communicative, interactive, and learner-centered lessons for their
own students.

At the same time, collaborative learning requires careful methodological
organization. The teacher should select appropriate tasks, distribute roles, provide
clear instructions, monitor participation, support weaker students, and use fair
assessment criteria. Effective collaboration should combine group responsibility
with individual accountability. Only in this case can collaborative activities
produce stable educational results.

Thus, the development of English oral and written communication skills through
collaborative learning is a relevant and effective direction in modern English
language teaching. It supports communicative competence, methodological
readiness, learner autonomy, and professional preparation of students in
pedagogical universities.
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